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Abstract 
Today, cultural awareness is considered an essential component of English language teaching. Language teachers 
are increasingly expected, or even required, to teach not only language but also culture. The current study describes 
pre- how far  
prospective English teachers perceive English as a mean for communication rather than simply an academic  subject, 
and to examine their approach to  target culture in their classrooms.  
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1. Introduction 
In the field of ELT, cultural awareness has been considered an important part of language teaching 
(Byram, 1997; Hall, 2002; Holliday, Hyde & Kullman, 2004; Kramsch, 1993; Kumaradivelu, 2008; 
Scollon & Scollon, 1995). It is maintained that language learners need to understand their own language 
and culture in relation to the additional language and culture, and thus gain a full awareness of how 
communication involves constant negotiation, mediation and reflection. Although the importance of 
cultural awareness is reflected in the Program Standards for the Preparation of Foreign Language 
Teachers (2002) in the USA and the Common European Framework of Reference for Languages: 
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Learning, Teaching, Assessment (2001) in Europe, several studies indicated that language teachers have 
Byram & 
Risager, 1999; Larzen- ).  
According to Common European Framework of Reference for Languages: Learning, Teaching, 
Assessment (2001), learners need to gain both Communicative language competences and General 
Competences. Communicative language competences involves linguistic (lexical, grammatical, semantic, 
phonological, orthographic, and ortoepic), and sociolinguistic competences (linguistic markers of social 
relations, politeness conventions, expressions of folk wisdom, register differences, dialect and accent, 
pragmatic competences, and functional competence). General Competences include declarative 
knowledge (knowledge of the world, sociocultural knowledge, and intercultural awareness), skills and 
know-how (practical skills, and intercultural skills), existential competence (attitudes, motivation, values, 
beliefs, cognitive styles, and personality factors), and the ability to learn (language and communication 
awareness, general phonetic awareness, study skills, and heuristic skills).  Within  this framework, since   
many aspects of sociocultural knowledge of target community are 
previous experiences and may be distorted by stereotypes, it is  knowledge of the society and the culture 
of the community in which the target language is spoken are important for language learners.. 
In 1997, the aim of foreign language teaching in Turkey was identified as to enable Turkish citizens to 
use languages to interact with people from other countries. Turkey, a member of European Council since 
1949, and a candidate for European Union membership, first started to use European Language Portfolio 
in pilot schools in 2001. In order to understand how far prospective English teachers perceive English as a 
mean for communication rather than simply an academic subject, and to identify their approaches to the 
target culture in their classrooms, it is important to understand how these prospective teachers perceive 
English language, cultures of the speakers of English, and their self-culture in relation to English language 
teaching. The purpose of the current study, therefore, is to describe pre-
perception of English language, target and self cultures. 
2. Method 
This is a qualitative research interview, which attempts to understand the world from the 
). The study was conducted at an English Language 
Education department of a large public university located in the western part of Turkey. The department 
has ERASMUS agreements with universities in Belgium, Holland, Spain, Poland, Denmark, Portugal, 
Romania and Lithonia. Each year, a few Turkish pre-service teachers visit each of these countries and the 
department receives a small number of students from Poland and Belgium. In addition, a group of pre-
service teachers from Holland usually pay short visit to the department, where they are accompanied by 
their Turkish counterparts. 
The participants of the study were 15 senior pre-service teachers (2 male, 13 female) who volunteered 
to be interviewed. Only 2 of these   spent time abroad, one for a month in the USA and another for one 
semester in Portugal as a part of ERASMUS program. Semi-structured interviews of approximately one 
hour were conducted with each participant and with some participants second interviews were considered 
necessary to follow up and clarify certain points. The semi-structured interview s a sequence of 
themes to be covered, as well as suggested questions. Yet at the same time there is an openness to 
p.124). 
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Qualitative data from the interviews was analyzed through the qualitative data analysis conventions 
(Miles, Huberman, 1994; Kvale, 1996). First, the interviews were organized through transcription, and 
then sorted through coding; finally the main themes were identified through rereading, comparing and 
contrasting the transcript of each interview. 
3. Results 
3.1. Perception of English language 
These pre-service English teachers seem to perceive English as an important international 
language, the second language almost everywhere around the world. They see it as the global language of 
science and technology, which allows people to access information especially on the net. They feel 
privileged to be proficient in this language since they can do the things that not everybody can do, such as 
communicate with people from other countries , act as interpreters  between people of different 
nationalities , watch foreign movies, access information on the net, etc.  
 
the  
e it is a privilege. For example, you go to a movie theatre and watch a movie (in  
English) with (Turkish) subtitles, you understand it and laugh for instance, but nobody else 
 laughs, until  after they  have  
 
On the other hand a few pre-service English teachers expressed their concern regarding the over-
emphasis given to teaching English. These pre-service teachers believe that English should not be 
imposed on each and every student, and that proficiency in English does not solve all the problems in 
itself. 
It is necessary to teach but be cautious, learning English cannot solve all the problems. Many 
 university professors know English but they are not very successful. But when you look at the 
 people who are successful they teach in their native language, such as Russian. They have a  
commission for translation. Our priority should not be teaching English. We spend a lot of time 
 and money on this. Instead of studying Maths, students study English. They will be  
Mathematicians but have to spend a year learning English in prep class. But just knowing 
 English  
3.2. Perception of European culture 
These pre-service English teachers seem to perceive European culture as one unified entity rather 
than a mosaic of various cultures. Out of 15 participants, only the one who had visited Portugal as a part 
of the ERASMUS program indicated an awareness of cultural differences between northern and southern 
European countries. The remaining 14 considered it as one entity, and a few interview participants even 
considered Europe and America as part of the same culture, implying a uniform western culture. They 
perceive this entity as individualistic in a sense that it consists of individuals without close ties with 
families or friends. 
 
I don't know you, you don't know me. They don't have warm relations. For 
example, one of our instructors told us about an incident. She had a guest from Europe and she 
the European and our instructor were sitting next to each other, the European went away for a while 
and came  back with a drink for herself. Our instructor did not expect her to buy a drink for her as 
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well but the European did not even say `I am going to buy a drink, do you want to come and buy 
yourself a drink? re about oth  
 
 Furthermore, they perceive European culture as free in a sense that individuals can chose to live alone at 
the age of 18, can choose their own religious beliefs, regardless of couples 
can live together without getting married.  
 
 
culture, a girl cannot live with her boy friend in the same house, but there, an 18 year-old girl can live 
 
own religious views. For instance, the Dutch girl (who came to Turkey 
with ERASMUS) is atheist. Her father and mother are Christian. I asked her how her parents reacted 
and she said it is none of their business, I am free to believe whatever I  
 
They seem to define and understand European culture in reference to their self-culture, Turkish. For 
instance, according to these participants, European culture seems individualistic when compared to 
Turkish culture, which puts greater emphasis on family and kinship relations.   
3.3. Perception of self culture 
In general, these pre-service English teachers seem to perceive hospitality, tolerance, respect for 
elders, and sincerity as the basis of Turkish culture, and therefore seem to perceive as superior to the 
target culture. Similar to their perception of European culture, they seem to regard Turkish culture as one 
single entity, disregarding its diversity. In general, these participants see Turkish people as more social 
and friendly, with   closer relations and stronger family ties. 
   
  
 in a friendly way and pay so much 
 
Turkish culture...sincerity, warm relations. Respect for elders. When an elder enters the room you 
 stand up. Love, Respect, tolerance, those things make our culture better. We come together, eat 
 together, go to picnic together but over there is individualistic, I think everyt  
 
These pre-service English teachers seem to perceive their own culture in a more positive light 
and value their Turkish identity. It appears that they consider European culture as individualistic, but 
Turkish culture as collectivist. They seem to believe that Europeans are ignorant of about Turkey and 
Turkish people, and have unrealistic perceptions of, even prejudices against, Turkish culture. Most of 
them think Europeans are likely to perceive Turkish people as excessively conservative or nationalistic, 
and Europeans are reluctant to visit Turkey because of the misconceptions about religion of Islam.  
 
en wearing 
   headscarves. They are surprised to see us like this (i.e. wearing a modern outfit). They have 
 prejudice against Islam. (In Portugal) During Ramadan, some Turks drank alcohol, while I was 
 having lunch. The Portugese were surprised. What they have in mind is like Iraq or Iran, very 
 conservative, women wearing headscarves, no one eating during Ramadan, not drinking 
 alcoholic beverages at all, they don't know m -service 
 teacher who had been in Portugal as an ERASMUS student) 
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4. Conclusions 
These pre-service teachers perceive English as an international language and generally have 
positive attitudes toward the language. They seem to perceive target culture as uniform entity with no 
diversity due to lack of information about target culture. Their attitude towards target culture seems to be 
generally unfavorable, in contrast to perceptions of the self-culture..They also believe members of the 
target culture community have generally unfavorable perceptions of Turkish culture. 
 
It appears that these pre-service English teachers have not been able to develop a necessary 
general competence, namely, sociocultural knowledge of the world which would allow them to teach 
English language for effective international communication. Instead, they seem to have stereotypical 
sociocultural knowledge of the target community. It appears that these participants are not able to provide 
a   balanced cultural description of target and self culture. 
out for emphasis and given a positive or negative value or is treated as the 
stereotyping. (Scollon & Scollon, 1995). Target culture and self culture are perceived as polar opposites: 
Individualism versus collectivism. The characteristics ascribed to the two groups (target and self) are too 
overgeneralized and polarised,   and are given an exaggerated negative or positive value.  
It is suggested that teacher training programs need to raise the awareness of pre-service teachers 
regarding culture, and its role in language teaching, the cultural diversity within a community, and 
provide more specific information regarding the self and target cultures. Teacher training programs could 
offer a culture course specifically designed to enable prospective teachers to acquire Intercultural 
Competence, alternatively, culture and intercultural communication could be explicitly addressed in other 
related courses, such as literature, linguistics, or foreign language conversation practice. 
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